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1. Introduction
Our Local offer and Information Report read in conjunction with the TPAT SEND Policy aim to:

e Set out how St Hilary Primary School support and make provision for pupils with SEND
e Explain the roles and responsibilities of everyone involved in providing for pupils with SEND

This Local Offer and Information Report are based on the statutory Special Educational Needs and Disability (SEND)
Code of Practice and the following legislation:

e Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with SEN and
disabilities

e The Special Educational Needs and Disability Regulations 2014, which set out schools’ responsibilities for
education, health and care (EHC) plans, Special Educational Needs Coordinators (SENDCo's) and the SEN
information report.

St Hilary Primary School is a member of Truro and Penwith Multi Academy Trust (TPAT).

We are a village school in St Hilary village near to Goldsithney in West Cornwall, which prides itself on having an inclusive
ethos and ensures every child can access the curriculum, extra -curricular activities and outside visits. The school has 7
classes.

In Reception class all pupils follow EYFS framework and in Key Stages 1 and 2 pupils follow the National Curriculum.

Our aim is to offer excellence and choice to all our children, whatever their ability or needs. We have high expectations
of all our children. We aim to achieve this through the removal of barriers to learning and participation. We want all our
children to feel that they are a valued part of our school community.
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Through appropriate curricular provision, we respect the fact that children:

have different educational and behavioural needs and aspirations;

require different strategies for learning;

acquire, assimilate and communicate information in different ways and at different rates;
need a range of different teaching approaches and experiences.

We have a history of working with pupils with a wide range of needs and have consistently achieved ‘good’ in our
Ofsted inspections.

We aim to meet the individual needs of all our children through quality first teaching, identifying additional needs early
and offering a range of strategies and intervention programmes targeted to meet the additional needs of individuals
and groups. We ensure children’s additional needs are met through the Graduated Approach, which includes the
Assess, Plan, Do, Review Cycle (APDR).

We provide additional and/or different provision for the range of needs as described in the SEND Code of Practice:

e Communication and Language

e Cognition and Learning

e Social, Emotional and Mental Health
e Sensory or Physical needs.

We recognise that some of our children will have needs in more than one category.

We have excellent links with our on-site pre-school provision and local secondary schools. Enhanced transition is offered
to our most vulnerable pupils moving to secondary school or other provision.

Our highly motivated teachers and support staff have a high level of experience and training relating to a wide range
of SEND. Training is ongoing and relevant to current and anticipated need.

We work closely with a wide range of outside agencies to ensure that every child has the opportunity to learn and
make progress.
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Our school environment (internal and external) and school routines, such as lunchtimes and break times, have been
carefully designed to improve pupils’ relationships and wellbeing. They are designed with adaptability and accessibility
in mind to ensure we provide a welcoming place for all learners.

We have an excellent outdoor environment, which includes: a playground at the top of the school, a large play court
at the bottom, adjacent calm Mini-ack play area, outdoor play equipment and large field with wooded areas.

We also have a Breakfast Club and after school club -Funzone, as well as a wide variety of clubs and extra-curricular
activities after school. We work with parents to ensure that children with SEND have access to a range of opportunities
for personal development. For example: music tuition, sports clubs and residentials trips.

We have strong community links as well as working in close partnership with other schools in the Truro and Penwith
School Trust.

We believe that it requires a whole team to help those with SEND. Parents/carers are a hugely important part of this
team. They know their children best and are often experts on any disabilities, illnesses or needs their child may have.
We will always endeavour to include parents and value their input, in discussion and planning of provision for their
child’s needs.

1. Our Aims

Through our local offer we aim to:

e Provide a balanced and broad curriculum that promotes the spiritual, moral, cultural, emotional, academic and
physical development of pupils.

e Promote a healthy lifestyle and prepare them for the opportunities, responsibilities and experiences of adult life.

e Give access to the National Curriculum and, for those pupils with general and specific learning difficulties
effective and personalised programmes.
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e Enable pupils to improve their behaviour to a socially accepted level and offer effective and appropriate support
for their emotional development.

e Respect all pupils and encourage them to become active participants in their own learning, develop
confidence, independence, self-esteem and express their needs and desires.

o Seek effective links with pupils’ families, schools and other professional agencies.

e Seek effective outcomes with fransition from home and partner nurseries and also to secondary school as well as
to and from other primary schools

e Develop a community of learners working to realise their potential and we are committed to raising aspirations for
all.

e Develop communication and self-help skills. Our teachers and teaching assistants are all experienced in
delivering learning for pupils with special educational needs.

Staff are committed to identifying and providing for the needs of all pupils, in an inclusive environment where pupill
abilities are supported and valued. Staff seek to overcome barriers to learning and are committed to ensuring that
special educational needs are catered for in every areas of the curriculum so pupils can achieve positive outcomes.

St Hilary Primary School has high expectations of respect and kindness towards each other, using rewards as positive
reinforcement and with a view fo learning from our mistakes (using metacognitive strategies). See also Behaviour Policy.
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3. Definitions

See Truro and Penwith Academy Trust SEND Policy.

4. Roles and Responsibilities

4.1 SENDCo

Our SENDCo is: Michelle Brant. She is a qualified teacher with over 26 years of experience and has the
National SENDCo qualification.

You can contact her on: mbrant@sthilary.tpacademytrust.org

L Therole and responsibilities of our SENDCo are set out in the TPAT SEND Policy.

4.2 Local Monitoring Committee - SEND
Our Local Monitoring Committee member (formally governor) for SEND is Gary Anderson.

You can contact him on: ganderson.gov@sthilary.tpacademytrust.org

The role and responsibilities of our Local Monitoring Committee are set out in the TPAT SEND Policy.

4.3 Headteacher
Our Headteacher is Mr Rolb Hamshar

rhamshar@sthilary.tpacademytrust.org

The role and responsibilities of our Headteacher are set out in the TPAT SEND Policy.
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4.4 Teachers
The role and responsibilities of our teachers are set out in the TPAT SEND Policy.

We recognise that there needs to be a whole team around the child with SEND. Those involved may differ according to
individual need, but will always include the child, their parent/carer, teacher, SENDCo, headteacher and relevant
others.

4.5 Teaching Assistants (TAs)
We have a team of TAs who work under the guidance of teachers and are trained in certain areas.

Some TAs are trained to provide additional interventions such as Precision teaching, Trauma Informed sessions, maths
and literacy catch up.

5. How we identify SEND

If you think your child might have SEN, the first person you should tell is your child’s teacher. You can do this each
evening at the school gate, call into the office or email them directly- emails are listed each week on the school
newsletter.

They will pass the message on to our SENDCO, Michelle Brant who will be in touch to discuss your concerns.
You can also contact the SENDCO directly, see above.

We will meet with you to discuss your concerns and try to get a better understanding of what your child’s strengths
and difficulties are.

Together we will decide what outcomes to seek for your child and agree on next steps.

If we decide that your child needs SEN support, we will formally notify you and your child will be added to the
school’s SEND register.
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Early identification is vital.

Teachers, parents and the pupils themselves highlight any difficulties with pupils’ learning and these are discussed with
the SENDCo. Information may also be received from a previous school or setting.

When a concern has been raised, the SENDCo may then advise, or observe

in the class and then advise the teacher on strategies/interventions. The pupil will be closely monitored to see if advice
followed has closed any gaps.

If progress is not made quickly enough, then the school will place the pupil on our SEND register and have a
conversation with the parent/carer to inform them of this.

Every school must keep a register of pupils with SEND and it helps ensure provision is made well for those pupils. At St
Hilary School we are committed to ensuring that all learners have access to learning opportunities, and for those who
are at risk of not learning, we will work with them to try and rectify this situation; identifying and helping with the
underlying cause where at all possible.

The flow chart below shows the process of SEND Support:
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SEND Identification Flow chart

Early Identification of Need * Check all Quality First Teaching is in place. Put QFT in place. Consult with SKT,
Teacher, Parent, TA, 5LT or SENCO Classroom based strategies and Subject Lead or SENDCO for

identify that a child requires differentiated curriculurn implemented. guidance if necessary
additional or different provision to [Wave 1)

that nf OFT
AT N NG
Hold discussion with SENDCO Review progress after 6-8 weeks.
Is there still a barrier to learning?

interventions.

regarding additional provision
that may be necessary, I= there still a barrier to learning?
including external m

(Wave 2) Teacher to complete Initial Concern Form and Class Teacher Mo ‘
gnd SENDCO decide Wave 2 action required [observation,

additional resources, participation in intervention groups).
Class Teacher to inform Parents

Continue with OFT in class and
maonitor closely

SENDCO adds pupil to SEN Record Review progress at agreed date
{.:f Need as SEN Support. PEFE'FjIB- Is there still 2 barrier to learning?
informed. Assessment of pupils Continue with additional provision if necessary
needs, plan support and and QFT in class and monitor closely.
interventions to be put in place, do Yes m
and review effectiveness and Continue with provision as necessary. Remaove
impact on progress. SEN Support SEMDCD to make appropriate referrals to ocutside agencies from SEN register when additional or different
Plan completed and reviewed provision is ne longer needed but continue to
termly by teacher in co-production Is there still a barrier to learning? moniter within class. Teacher to inform Parents.
with SENDCO and parents. If the child begins to show additional or the
(Wave 3) v m same difficulties the process needs to be
s repeated.

Discussion with SENDCO, Parents and Outside Agencies
ground the appropriateness of an EHCP request. SENDCO to
complete application in consultation with Teacher, Parents

and Pupil.

If an EHCP is agreed additional provision may need to be put into place. Annual reviews will be
managed by the SENDCO. If it isn't, school should continue support as required; regularly
manitoring and reviewing provision.
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At St Hilary, we ensure that the assessment of educational needs directly involves the learner, their parents/carer and
their teacher. The SENDCo will also support with the identification of barriers to learning. For some learners we may want
to seek advice from specialist team:s.

6. Monitoring pupil progress
Monitoring progress is an integral part of teaching and learning within the school.

There is regular assessment within lessons, and progress and attainment data is gathered half-termly. This is analysed by
both classroom staff, Senior Management Team and SENDCo. The SENDCo also reviews the progress of all pupils with
SEND to ensure they are making the expected or better progress. Where this is not the case, the SENDCo will liaise with
the teacher, pupil and parents and discuss what the issues are and what action could be taken. The SENDCo is then
involved in supporting teachers drawing up APDR plans for children.

The SENDCo and the Headteacher hold regular meetings to review the work of the school in this area.
The SENDCo and the named LMC member with responsibility for special needs also hold termly meetings.

This support will follow the *assess, plan, do, review' model and the impact of the intervention measured. This cycle is
summarised below

Once a child is placed on SEND Support they enter a system of APDR (Assess, Plan, Do, Review). Please see TPAT SEND
Policy.

Teachers and Parents work together to develop targets and strategies to help the child. Review meetings are at least
termly.

If relevant, the teacher or SENDCo will consult with parents about seeking advice from internal (TPAT) and external
support services.
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This could be if a pupil:

e confinues to make little or no progress in specific areas over a long period,

e confinues working at National Curriculum levels substantially below that expected of children of a similar age,

e confinues to have difficulty in developing literacy and mathematical skills,

e has emotional or behavioural difficulties which substantially and regularly interfere with the child’s own learning or
that of the class group, despite having an individualised behaviour management programme.

e has sensory or physical needs, and requires specialist equipment or regular advice or visits by a specialist service,

e has an ongoing communication or interaction difficulty that impedes the development of social relationships and
cause substantial barriers to learning.

The graduated response using an Assess, Plan, Do, Review strategy employs a small-steps
approach ensuring pupils have targets to meet their personal needs. By breaking down the
existing levels of attainment into finely graded steps and targets, we ensure that children
experience success. All children on an EHC plan or SEN record of need have an APDR plan.

Effective planning helps parents, children and young people with SEND express their needs,
wishes and goals.
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7. Working as a team
The staff at St Hilary school work closely with parents and pupils. They value their views and involve them fully in
reviewing provision to ensure the pupil’s progress and success.

7.1 Partnership with parents and carers

The school works closely with parents and carers in the support of their children with special educational needs.
We encourage an active partnership through an ongoing dialogue with parents and carers. Communication is
central to this. Parents and carers have much to conftribute to our support for children with special educational
needs. As such we have:

e home/school books

e Regular meetings and phone conversations

e APDR meetings termly where parents are asked for their input.
e Yearly Parent Voice survey

e Meet and greets daily with child and parent where needed.

The school website contains details of our policy and Information Report for special educational needs, and the
arrangements made for these children in our school. A named Local Monitoring Committee member (Gary
Anderson) takes a particular interest in special needs and is always willing to talk to parents and carers.

At the regular termly meetings with parents, progress and targets of special needs children are shared and
discussed with their parents or carers. We consult with the parents/carers regarding any outside intervention, and
we share the process of decision-making by providing clear information relating to the education of children with
special educational needs. We hold regular meetings with Teachers, TAs, SENDCo, SEN LMC member and
Headteacher to review and update the progress of pupils with SEND.
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7.2 Parinership with pupils

In our school, we encourage children to take responsibility and to make decisions. This is part of the culture of our
school and relates to children of all ages. The work in the Early Years Foundation Stage recognises the importance
of children developing social as well as educational skills.

Children are involved at an appropriate level in setting targets in their APDRs and in the termly review meetings.
Children are encouraged to make judgements about their own performance against their APDR targets. We
recognise success here as we do in any other aspect of school life

We may seek your child’s views by asking them to:

Attend meetings to discuss their progress and outcomes

Prepare a presentation, written statement, video, drawing, etc.

Discuss their views with a member of staff who can act as a representative during the meeting

Complete a survey.

8. Working with Internal (TPAT) and external support agencies

If required, the school will ask for support from the inclusion team within the Trust and can also refer to external
agencies such as:

Speech and language therapists

Educational psychologists

Occupational therapists

GPs or paediatricians

School nurses

Child and adolescent mental health services (CAMHS)
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Education welfare officers

Social services and other local authority (LA)-provided support services
Voluntary sector organisations

Local Authority SEND Support Teams.

See Appendix A.

9. Education, Health & Care Plans

9.1 Assessment

Where a pupil's needs cannot be met through SEN Support school resources, the school will, in consultation with
the pupil’'s parents, request a EHC needs assessment. If the decision is taken by the LA not to issue an EHC plan,
the school will consider and implement the recommendations of feedback from the local authority, regarding
how the pupil’'s outcomes can be met through the school’s existing provision. This process takes 20 weeks. More
details can be seen here: Request an Education, Health and Care Plan needs assessment - Cornwall Council

9.2 Named school

If St Hilary school is consulted by the authority regarding being a named school on an EHCP we will respond to the
consultation. If St Hilary Schoolis named on a pupil’'s EHC plan we will admit the pupil and ensure that all those
teaching or working with the pupil, are aware of the their needs and that arrangements are in place in to meet
them. The school will request a re-assessment of an EHC plan at least 6 months following an initial assessment, if a
pupil's need significantly change.
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https://www.cornwall.gov.uk/schools-and-education/special-educational-needs/education-health-and-care-needs-assessments/request-an-education-health-and-care-plan-needs-assessment/

9.3 Reviewing an EHC plan

St Hilary School will:

Ensure annual reviews take place at least annually and sooner if required. This includes convening the meeting on
behalf of the local authority if requested (interim APDR meetings will also take place between annual reviews).
Ensure that appropriate arrangements are put in place at the school to host the annual review meeting.

Seek advice and information about the pupil prior to the annual review meeting from all parties invited.

Send any advice and information gathered to all those invited at least two weeks prior to the annual review
meeting.

Cooperate with the local authority during annual reviews.

Prepare and send a report of the meeting to everyone invited within 2 weeks of the meeting.

Ensure that a review of a pupil's EHC plan is undertaken at least 7 months before transfer to another phase of
education.

Targets from the EHCP will be used to inform the termly APDR (Assess, Plan, Do, Review) process.

10. Data, Record Keeping and Confidentiality

Data and record keeping

The school will include details of SEND outcomes, teaching strategies and the involvement of specialists, as part of its
standard system to monitor the progress, development of all pupils.

The school uses a confidential online tool called Insight to record and share all SEND data. It is interactive so records can
be updated quickly. For example. When children reach outcomes set out in their Learning Plan it can be recorded
immediately.
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11. The levels of support and provision offered by St Hilary School - our Local Offer

The support and provision St Hilary school make for children with SEND can be found below.
Wave 1 —This is support and provision that is available to the whole school.

Wave 2 - This is support to those who need some additional help. This may be targeted for a particular need and is
often fime limited.

Wave 3 - This is specialist or individual support for pupils with high or particular need.
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Partnership with parents and carers

Parent/carer knowledge of their child’s strengths and interests as well as difficulties are

. 9 Parent/carers are encouraged to access support from outside of school via the Famil
valued and used to plan provision for the child. / - PP ¥

Information Service/Local Offer/Family Help.

Parents/carers views are an integral part of any SEND reviews and meetings. . . ) . ) . )
4 el Y ¥ Outside agencies requested when needed in partnership with parents, including Family

Parents/carers are offered support with any parental contribution and accessing services, Educational Psychologists, Speech & Language Therapists, Occupational Therapists,
documentation as required. Neurodevelopmental School Team / Autism in Schools Team, School Nurse, SEN Support
Services: Cognition & Learning Service, Physical & Medical Needs Advisory Service, Hearing
Support Team; Education Welfare Officer- Personalised attendance clinics which offer support,
Child Adolescent Mental Health Services, Children in Care Team/ Virtual School, Other
Regular face to face and telephone conversation with SENDCo to ensure progress is being Agencies, such as Dreadnought, Penhaligon’s Friends, HeadStart, Jigsaw, SENDIASS- Special
made. Educational Needs & Disability Information, Advice and Support Service

Parent/carers are supported by the school SENDCo if an assessment by the Local Authority
is undertaken.
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Listening to and responding to children and young people

Specialist/individual

support

Additional/targeted
support

ersal/whole
| support

—

Individual support responds to the views of the pupil.

Pupil’s views are an integral part of TAC meetings and SEND reviews.
Documentation is presented in a child friendly format, where possible.
Pupils are invited into review meetings where they are encouraged to share
their views. Pupil contributions are made verbally, written by the pupil or
dictated to an adult.

Meet and greet/Talk & toast at start and end of day for children struggling
with transitions.

NHS Education Mental Health Practitioner is available.
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The Curriculum

Children with SEND access the curriculum with adult support, scaffolding or
modification as appropriate.

Specialist advice is sought and recommended equipment and resources are used as
directed e.g. daily exercises as advised by an OT.

Children‘s interests and strengths are used to encourage engagement in their
learning.

The curriculum is adapted to meet individual need and a bespoke curriculum sought
if appropriate e.g. access to Riding for the Disabled or life skills within school
Access to the school’s inclusion hub on anindividualised timetabled basis, with the
curriculum being led and co-ordinated by the class teacher.

Use of personalised ICT resources as needed e.g. iPad Apps, IT programs as
recommended by outside agencies

All children regardless of ability or need are included in all school activities, extra-
curricular clubs and school trips.

Group provision maps used within each class outlining provision for groups of pupils and
assessing progress made

Small group interventions for maths and literacy provided in each class for those children
that need additional support

Phonics support using Unlocking Letters & Sounds, as well as additional materials within
lessons and as intervention sessions

Additional daily reading

Termly pupil progress meetings track progress of specific groups e.g. Pupil Premium, SEND,

Summer born children.
Each topic area has been considered and curriculum leads have identified where and how
the curriculum can be adapted for those with SEND.

Specific needs are provided for on a one-to-one basis, when appropriate ensuring the needs of
the individual child are met.

Verbal feedback between parents and school at the start and end of each day as appropriate
Inclusion is important and provision is made so that children with SEND can always have
access to school trips.

Termly reviews and meetings with parents for children on Record of Need, who have
individualised provision maps (IPM’s), which record progress through Assess— Plan — Do —
Review cycle

‘Bespoke’ meetings with parents regarding specific issues

Dyslexia screening in place for Year groups. DEST (Dyslexia Early Screening Test) & DST- J
(Dyslexia Screening Test- Juniors) utilised, when need identified by teacher or at parental
request

Intervention packages are needs led and are adapted to meet the needs of individuals and
groups of children.

Children access curriculum enrichment opportunities.

Whole school tracking system- (Insight) to track and monitor different groups of children’s
progress in order to target interventions

Intervention tracking monitors progress of those children at risk of making less than
expected progress.

Intervention packages are needs led and are adapted to meet the needs of individuals and
groups of children and may include: phonics, reading comprehension, spelling, numeracy,
fine motor skills/handwriting, social communication etc

TPAT/STHILARY SEND Info report and LO Oct 26 — MB
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Teaching and Learning

Personalised and highly differentiated work is provided to enable independent
learning, where appropriate.

Individualised targets are created through the assess, plan, do, review

process. These are reviewed on a regular basis in class (between staff and pupil)
and at least termly with parents.

Bespoke support packages are created for individual children (additional to and
different from what is normally available in the classroom) The children receiving
this level of support will have needs such as: speech and language, sensory needs,
learning delay, hearing and visual needs, autism, dyslexia, social and emotional
difficulties or any other difficulty or disability.

Use of the ‘Inclusion Hub’ area for carefully planned 1:1 or small group sessions
(planned by the Class Teacher based on the child’s personal outcomes)

One-to-one support may be put in place for the children with the greatest need. This resource is used
carefully to ensure the children maintain as much independence and contact with peers as possible.
Explicit support is given to individual children on how they can develop metacognitive strategies in
areas they find difficult.

Advice/Input from specialist teams or outside agency e.g. Educational Psychologist, teacher for the
deaf/visually impaired.

Special test arrangements are organised as required.

Where a child needs specific, complex, ongoing support in additional to, or different from other children
an application to the Local Authority for a needs assessment for an EHCP (Education, Health and Care
Plan) may be made.

Where a child has an EHCP, targets will relate to their plan for them to make progress.

Where a child has an EHCP this will be reviewed at least yearly (or sooner if adults around the child feel
it is necessary).

Sensory breaks allowed for to maximise learning

Effective use of individual IT programs to consolidate learning. E.g. Ed Shed, phonics apps

Life skills program to generalise learning and target objectives laid out in EHCP’s

Individual targeted teaching following specific programme e.g SALT programme.
Targeted interventions within the ‘Inclusion Hub’ facility for those with an
additional need, with specific interventions e.g. social skills groups etc.

Dyslexia screening in place for Year groups. DST- J (Dyslexia Screening Test- Juniors)
utilised, when need identified by teacher or at parental request

Supported group work in class to ensure understanding, facilitate learning, foster
independence, and keep children on task. With Literacy support tools available for those
pupils who have traits of dyslexia.

Access to technology such as, I-Pads — apps which can be individualised as needed, e.g.
Spelling shed, Accelerated reader, TT Rockstars

Pre-teaching

Alternative methods for recording used e.g. whiteboards, talking postcards, iPads

Teachers and Support staff work in partnership, sharing information to ensure provision is
effective and targeted appropriately.

Access to needs led small group intervention for reinforcement of concepts requiring over
learning and/or pre-teaching of new concepts. This may be taken by the teacher or TA.
Sensory strategies are used for those needing input to be ready to learn i.e. proprioceptive
input between lessons, brain breaks, resistance bands on chairs. Sensory/fidget resources
are accessible within every classroom.

Use of visuals& colourful semantics to help make adaptations in lessons.
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Self-help skills and independence

Additional adult support is used in a targeted way to help the child identify what help
they need and provide strategies to empower them and promote their independence.
Provision of specialist equipment.

Necessary adaptations to environment.

Personalised task boards /timetables.

Personalised visuals eg timers, timetables, traffic lights, Now and Next boards, working
areas etc.

Communication aids, adapted ICT, voice type software, etc.

Needs led adult support which encourages independence.

Visual prompts to encourage independent self- help skills.

Personalised equipment e.g. tinted overlays, pencil grips, ear defenders, resistance
bands etc available to use when needed.

Supportive use of metacognition.

Children can access personalised provision, appropriate to the individual lesson to
support learning. This may include small group support from the Teacher or Teaching
Assistant, additional visual support in the form of task boards and mind maps, as
needed.

Where necessary, Intimate Care Plans, Behaviour support plans/ Co-regulation plans and Risk
Assessments are devised with the parents and carers with the aim of promoting self-help
skills.

The School Nurse service can be consulted to further encourage independence in toileting.
Personalised Life Skills sessions, 1:1 or within a small group, to develop independence and
self-help skills for later life (e.g. visit the shop, baking), delivered within The Inclusion Hub
nurture provision

Zones of Regulation and/or Five Point Scale are used to help with self-regulation.

Task management boards are provided for some children who need learning
broken down into smaller steps.

Sensory/fidget resources are available in each classroom and are accessed by
children with Sensory Processing needs.

Personalised reward charts are used for some children to support their focus and
completion of tasks.

TA modelling / supervision at play and other unstructured times

Y6 lunchtime buddies have been trained to help support younger children and
peers at play and lunchtimes.

TPAT/STHILARY SEND Info report and LO Oct 26 — MB
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Health, wellbeing and emotional support

An NHS Emotional Mental Health Practitioner is attached to the school and works with Additional support for pupils can be requested from:
individuals or parents on identified issues. CAMHS i )
New Inclusion hub- supports pupils with Social & emotional needs, supporting well being School Nursing Services
e.g. when they are struggling to come into school. Dreadnought
Penhaligon’s Friends
School works closely with a range of outside agencies and contributes to TACs, Early Educational Psychologist
Support Meetings etc. Speech and Language therapy service
Meet and Greet. Behaviour support
Individual and/or group nurture sessions based on Thrive and Trauma Informed Schools Social care
Practice. Early intervention programme
1:1 weekly Draw and Talk sessions
Individual sensory breaks Pupils with specific medical conditions have individual health care plans which are completed with
Visual Cues/individualised emotional support parents, including for those children that have diabetes or life-threatening allergies and need an epi- pen.
T ———— Medical support given to those pupils who require it daily and those pupils are encouraged to be
Individual behaviour support/ co-regulation plans independent in helping support their needs.

Use of social stories
Intimate Care plans

All children proactively encouraged and supported to access relevant opportunities for
curriculum enrichment, such as residentials & school clubs. .

School Nurse Team available for advice and support for families and school.

Support for families available through Family Information Service (FIS), as well as Family
Support.

Use of ‘The Inclusion Hub’ area for children who require learning within a small group or a
quieter environment.

Majority of staff have had some training on TIS- Trauma Informed Schools practice.

Fun Fit program — small groups access activities as part of their class provision

Pupils are voted onto the School Council on an annual basis in Y6.

Staff are all trained in Price training, with a focus on de-escalation strategies, but then
restraint used if needed to keep pupils safe from harm.

NHS Education Mental Health Practitioner (EMHP) can work with small groups
Targeted group interventions within the Inclusion Hub nurture provision facility for those
with an additional need (Social Skills groups, focus on PSHE skills)
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Social Interaction Opportunities

Support for groups that are struggling to interact appropriately is available from trained staff, where appropriate.

Social Stories/Comic-Strip Conversations are used to support individual pupils.

Support during break times for those who require scaffolding with social interactions (some children have a 1:1 adult).
Children with specific and complex needs may have social interaction opportunities included specifically into their curriculu m.
Forest School groups targeted around individuals to support social interactions.

Individuals with higher levels of need may have access to a bespoke curriculum, which matches their needs.

Support for groups that are struggling to interact appropriately is available from trained staff,
including where appropriate:

Weekly Social Skills groups,

Weekly nurture group sessions provided for children who require extra social support,

Personalised Life Skills sessions, within a small group, to encourage social interaction within the wider
community (e.g. trips to the shop).

School Council represents the views of each class.
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The Physical Environment

A ‘distraction free’ or personal workspace can be set up for a child as needed within
the class space.

Dedicated resources matched to pupils behavioural, social and learning needs with
individual motivators and rewards.

All staff within the school have received Price training, which is reviewed and updated
regularly.

Specialist equipment allows disabled pupils to be as independent as possible.
Specialist advice sought on how to adapt the environment for those children with
additional physical needs, including from OT’s and the Physical and medical needs
team.

Designated teaching areas are available, dependent on the specific needs of the
children.

Dedicated resources are matched to children’s needs (e.g. adjustable chairs,
specialised cutlery).

Classrooms and corridors are made accessible for all pupils, as far as possible.

Access to quiet spaces outside.
Alternative arrangements for unstructured times e.g. the ‘Calm Cafe’ at lunch times.
Sensory/fidget resources are available in every classroom for children with Sensory

Processing needs.
Timetabled group rooms for additional needs and intervention groups.
Quiet work areas can be accessed throughout school.

Specialist equipment to enable children to be independent e.g. tinted overlays/exercise books
used to support pupils with dyslexic tendencies.

Advice followed from specialist teachers for children with sensory/physical needs.

Moving and handling training is offered to staff when necessary (this is bespoke to the
individual needs of children).

There is a disabled toilet on site for those children who require personal care (with an Intimate
Care Plan and Risk Assessment in place as agreed by parents).

Personal risk assessments are in place for specific children who might try to leave the school
premises.

Accessible toilet available.

Specialist equipment such as specialist seating/ handrails provided through the school, on the
advice from therapists and health colleagues.

Specialist communication aids as appropriate.

Sound clouds are in certain areas of the school to help those with hearing issues.
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Transitions

Individual and supported enhanced transition including extra visits with TA.

When possible, SENDCo meets children, parents and key workers prior to transition
days. Early identification of ‘key worker/mentor’ to help build familiarity (as
required).

Identified transition arrangements in the summer term.

1:1 transition sessions are arranged with the new teacher/SENDCo to observe the
child within class and to get to know them before the transition takes place (e.g.
visiting a nursery before the child joins us in Early Years).

Social stories can be utilised to help.

Highly individual communication ensured e.g. Transition booklet shared including
photographs etc.

Parents/ carers offered advice and support ahead of selection.

One page profiles written for children with SEN in Y6 so they can share essential
information about themselves on transition visits and when meeting new teachers
in secondary school.

Joint transition meetings between schools with parents/ child.

SENDCo attends all Annual EHC Plan Reviews & requests staff from nurseries/
secondary schools when appropriate. When required, outside agencies are involved with
children/families and attend meetings where possible.

Transition meetings for pupils with EHCPs take place a year prior to peers (or at other
times as necessary) with SENDCo, family and other professionals.

The SENDCo liaises with the Local Authority and family as appropriate.

Where specialist provision is needed for a child with an EHCP, a review is called and the
SENDCo and parents work together to provide evidence to the LA that a different
provision is needed. In the Summer term in Year 5 for children with an EHCP, if parents
want to request a specialist setting for secondary placement, this is done as part of the
annual review process.

Pupils who struggle with transitions within the school day are supported on an
individual basis to be prepared and make these changes with help.

Joint transition meetings between schools with parents/ child.

Advice from other agencies to support individual transition

Additional transition sessions are arranged according to the specific needs of individual and identified groups of children.

Individual Learning Plan’s created for children needing extra support and passed on to the next Class Teacher.

Transition meetings are held between secondary SENDCo, Y6 teacher and our SENDCo to discuss needs and provision for children on SEN
register, as needed.
Enhanced transition opportunities for pupils in Y6 who may need additional support e.g. extra visits/learning mentor etc.
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Appendix A
Services and organisations that we work with

Service/organisation | What they do in brief

Child Health Community paediatricians, physiotherapists,
Department occupational therapists (OTs), speech and language
therapists, emotional and mental health practitioners
and other health professionals work with children with
individual needs

Educational Specidalists in learning, behaviour and child
Psychology development

SEN Support Teams cover Autism, Educational Psychology, Moving
Services and Handling, Augmented and Additional

Communication, Cognition and Learning, Speech and
Language, Hearing, Physical and Medical needs,

Vision
Speech and Advice and support for all speech and language and
Language Therapy | communication needs
(NHS)
Child and Support children and adolescents with a wide range

Adolescent Mental of emotional, mental health and behavioural issues
Health Service
(CAMHS)

Penhaligon’s Friends | Support and programmes to help bereaved children
and their families

Dreadnought Support and programmes to help children with
behavioural and emotional difficulties

Educational Welfare | Promote children’s regular school attendance
Service

School Nurse Team | Providing community health services and support to
schools, children and their families
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Multi Agency
Support and
Safeguarding Hub
(MASSH )

Provide advice and multi-disciplinary response to
concerns about safety.

(Previously known as the MARU- Multiagency Referral
Unit)

Statutory Special
Educational Needs
Service

The Statutory Special Educational Needs (SEN) Service
is responsible for: The Education, Health and Care
(EHC) needs assessment processes and the
maintenance and review of existing EHC plans The
team work with, education settings families a range of
services and other local authorities.

Sendiass (Special
Educational needs
and Disability
Information and
Adyvice Service)

Provide information and support for parents and
carers of children with individual needs

Family Information
Service

Provides impartial guidance on local services and
support available to families

Appendix B

Cornwall’s Local Offer

Cornwall’s Local Offer

Cornwall’s ‘Local Offer’ can be found here:

SEND Local Offer - Cornwall Council

What's included in the Local Offere

Cornwall’'s SEND Local Offer includes the provision and guidance that is
available for children and young people:

« Wwho are aged 0 - 25 years; and those

« with or without an Education, Health and Care (EHC) plan or

Statement of SEN

Please see this list of things that are included in the SEND Local Offer and
quick links to the relevant part of the site.
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https://www.cornwall.gov.uk/schools-and-education/special-educational-needs/council-support-services/statutory-special-educational-needs-service/
https://www.cornwall.gov.uk/schools-and-education/special-educational-needs/council-support-services/statutory-special-educational-needs-service/
https://www.cornwall.gov.uk/schools-and-education/special-educational-needs/council-support-services/statutory-special-educational-needs-service/
https://www.cornwall.gov.uk/schools-and-education/special-educational-needs/send-local-offer/

Appendix C

Links to helpful websites:

National SEND Data

Release home - Special educational needs in England - Explore education statistics - GOV.UK

Special Needs Jungle: https://www.specialneedsjungle.com/

SEN SOS! : https://www.sossen.org.uk/

Cornwall Accessible Activities Programme: https://www.caapuk.co.uk/

Neurodiversity Hub: Visit Healthier Together https://www.healthiertogether.nhs.uk

National Autistic Society: https://www.autism.org.uk/

PDA Society: https://www.pdasociety.org.uk/

Dyslexia Cornwall: https://www.dyslexiacornwall.org.uk/

Speech and Language Development: https://ican.org.uk/i-cans-talking-
point/

Contact, for families with disabled children: Contact: the charity for families
with disabled children

Young Epilepsy: https://www.youngepilepsy.org.uk/

Sensory Processing Disorder: www.spdstar.org
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https://explore-education-statistics.service.gov.uk/find-statistics/special-educational-needs-in-england/2025-26
https://www.specialneedsjungle.com/
https://www.sossen.org.uk/
https://www.caapuk.co.uk/
https://www.healthiertogether.nhs.uk/
https://www.autism.org.uk/
https://www.pdasociety.org.uk/
https://www.dyslexiacornwall.org.uk/
https://ican.org.uk/i-cans-talking-point/
https://ican.org.uk/i-cans-talking-point/
https://contact.org.uk/
https://contact.org.uk/
https://www.youngepilepsy.org.uk/
http://www.spdstar.org/

Appendix D Glossary

APDR Assess, Plan, Do, Review SALT Speech and Language Therapy/Therapist
CAAP Cornwall Accessible Activities Programme SEND Special Educational Needs and Disability
CAMHS Childrens and Adolescent Mental Health Service | SENDCo Special Educational Needs and Disability
Coordinator
EP Educational Psychologist SENDIASS | Special Educational needs and Disability
Information and Advice Service
EHCP Education, Health and Care Plan TA Teaching Assistant
EYFS Early Years Foundation Stage TAC Team Around the Child
FIS Family Information Service Thrive A system to help pupils with emotional
difficulties.
KS Key Stage TiS Trauma Informed Schools
Metao- The process by which children plan, monitor, and | Transition | Any change in schooling, from nursery to
cognition | reflect on their own learning, This process also school, between years, key stages or
helps them to decide on the tools they need to schools.
complete a task.
o7 Occupational Therapist Zones of A system to help children emotionally
Regulation | regulate
PSHE Personal Social and Health Education
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